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Inclusive Education in Manitoba: A Review of Progress  

Toward Appropriate Education for All 

 

Overview 

In the spring of 2009, Community Living Manitoba embarked upon a review of inclusive 

education in Manitoba in preparation for a global forum on Inclusive Education, hosted by 

Inclusion International, taking place on October 24 and 25, 2009 in Salamanca, Spain.  This 

review consisted of three major initiatives, including a parent survey on inclusive education, 

profiling four schools, two urban, two rural, from both elementary and middle/high school years, 

and a review by Manitoba Education, Citizenship and Youth on progress in inclusive education 

over the past 10 years, since a Special Education Review and its resulting recommendations in 

1998. 

Background: 

Education in Manitoba 

Manitoba Education, Citizenship and Youth (MECY) is the provincial government department 

that has jurisdiction over education.  Provincial legislation dictates that appropriate educational 

programming be provided to all registered students in Manitoba schools but leaves the details of 

how this is provided to each of the 37 school divisions that oversee their particular areas of the 

province.  Divisions are guided in their work by Regulations under Provincial Legislation and 

Standards for Student Services provided by MECY. MECY regularly produces and updates 

documents that aid division staff, schools, teachers, educational assistants, students and 

parents regarding how the appropriate education of all students should be provided.  A 

summary of some of the more recent undertakings, specifically related to inclusive education in 

Manitoba is provided later in the report.  What follows is a snapshot of what education in 

Manitoba schools looks like and how it has changed over the past few years, since the 

amendment to the Public Education Act in 2004/05 that lead to the development of Appropriate 

Education Programming regulations. 

MECY only collects data on the number of students for whom there is additional support for 

severe (Level 2) and profound (Level 3) disabilities. The data does not include students who 

have mild to moderate disabilities and are supported through a locally administered grant 

provided to schools. The information is not indicative of incidence but is, at best, an 

approximation.  . 

Table 1 - Students Who Receive Special Needs Funding (full-time equivalent)  

Year 02/03  03/04  04/05  05/06  06/07  07/08 

Level 2 3,253  3,485  3,226 4,208  4,316  4,626 

Level 3 1,074  1,157  1,268  1,428  1,518  1,647 
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Likewise, there is no clear data on the cost of supporting students with special needs, in part 

because some data is collected at the division (district) level. The increased trend toward 

inclusive programming makes it difficult to separate costs for ñregularò and ñspecialò education.  

School divisions do report on expenditures based on a Financial Reporting and Accountability 

Framework. The closest approximation is the first two lines of the following table but there are 

limitations to considering this an accurate distinction between regular and special instruction. 

Table 2 - School Division Expenses by Purpose ($ millions) 

Year 02/03  03/04 04/05  05/06  06/07  07/08 

Regular Instruction 784.0  818.8  834.7  867.9  894.4  923.0 

Student Support 

Services 

213.2  224.8  238.4  254.0  270.9  290.4 

Comm. Education 

Service 

9.4  10.1  11.3  13.4  12.4  13.4 

Divisional 

Administration 

48.9  48.4  50.1  51.3  55.1  57.7 

Instructional / Pupil 

Support 

46.0  49.2  49.7  53.3  56.1  59.7 

Pupil Transportation 53.8  54.4  57.6  61.2  64.0  67.4 

Operations & 

Maintenance 

161.6  169.8  176.4  185.0  190.8  196.6 

Fiscal 24.0  24.7  25.9  27.6  27.8  29.1 

Operating Sub-Total 1,340.9  1,400.2  1,444.1  1,513.7  1,571.5  1637.3 

Capital 84.2  82.1  91.7  105.1  88.7  94.9  

Total $1,425.1  $1,482.3  $1,535.8  $1,618.8  $1,660.2  $1,732.2 

 

Over the past several years, with the trend to broader inclusive education, there has been a 

decline in the number of students with special needs who are enrolled in special education 

classrooms (a segregated setting).  Although the classrooms may be segregated, this does not 

indicate that the students themselves remain segregated for the whole or even a majority of the 

school day.  At present there is no data that reflects how much of the school days students with 
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special needs spend with their non-disabled peers strictly from numbers provided to and by 

MECY.   

Total enrolment reported in the Province of Manitoba on September 30, 2008 was 195,671 

representing a decrease of 1,173 pupils from total enrolment on September 30, 2007.  The table 

below illustrates changes in enrolment by grade/level. 

Table 3: Change in Total Enrolment 
September 30, 2007 to September 30, 2008 

Grade/Level Sept. 
2007 

Sept. 
2008 

Change % 

Nursery 2,535 2,548 13 0.5% 

Kindergarten 12,727 12,738 11 0.1% 

Early Years (Grades 1 to 4) 54,360 54,288 -72 (0.1%) 

Middle Years (Grades 5 to 8) 59,854 58,424 -1,430 (2.4%) 

Senior Years (Grades 9 to 12) 66,130 66,492 362 0.5% 

Special Education Classes 
Pupils enrolled and taught in 
separate ungraded classes) 

1,238 1,181 -57 (4.6%) 

Total Enrolment 196,844 195,671 -1,173 (0.6%) 

 

Numbers, while reflecting overall enrolment and a partial picture of how students with special 

needs are included in the provincial education system, cannot illustrate what is happening at the 

grassroots level, in individual classrooms within each school and school division.  Community 

Living Manitoba created a survey for caregivers of students with special needs to complete 

online or in person to get a snapshot of how education is actually being experienced by some of 

Manitobaôs students with special needs and their families.  What follows is a summary of the 

survey results. 
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Caregivers of Students with Special Needs: 

The caregiver survey (found in Appendix 1) provided an overview of how parents of elementary, 

middle and high school aged students reported their experiences with the education system.  

These perceptions were reported in the following areas: 

¶ student placement,  

¶ perceived lack of knowledge and training by education system professionals 

¶ perceived challenges regarding supports and services provided to their children while 

attending public schools in Manitoba, 

¶ provision of Individual Education Plans for students funded by the province, 

¶ characteristics of the school culture related to inclusion of students with special needs, 

¶ awareness of a newly released transition to adulthood protocol,  

¶ how prepared parents feel they are to plan for their childôs life in the community,  

¶ how prepared their children are to participate in the planning for their education and 

transition to the community after high school 

¶ how included students are within the social fabric of the school 

¶ how supported families feel by the education system as their work towards an inclusive 

education for their children 

 

The survey was administered to 46 caregivers of students with special needs attending school 

in Manitoba.  Of those surveyed,21 identified themselves as having children attending 

elementary school (grades K to 6), 8 identified themselves as having children attending middle 

school (grades 7 to 9), and 16 identified themselves as having children attending high school 

(grades 9 to 12).  The majority of those who completed the survey were mothers, with some a 

fathers and grandparents completing the survey on behalf of others. 
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Among the caregivers, 47% had completed some form of post-secondary education (reported 

as ñadvancedò in the survey), 36% had completed high school, and 18% had incomplete high 

school education. 

 

 

 

The majority of the respondents (56%) had fulltime employment, with the remainder either self-

employed (7%), had informal employment arrangements (11%), were unemployed (16%), or 

were retired (2%).  
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The majority of respondents came from two parent homes with 17% coming from single parent 

homes and 2% reporting that they were extended family (grandparents) homes. 

 

 

The profile of students whose parents responded to the survey included 46% high school aged, 

18% middle school, and 36% elementary school aged. 

 

 

 

Types of disability reported are shown below.  Students may have had more than one of the 

listed disabilities, but the majority reported were intellectual (Down Syndrome) or on the Autism 

Spectrum. 
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Data gathered indicated that most parents surveyed were satisfied with the education of their 

children.  The majority of students (over 60%) were placed in their neighbourhood schools in 

classrooms with their peers for greater than 50% of the school day.  However, given that the 

mandate of the government is to ensure that placement within the neighbourhood schools with 

their peers is a priority for all Manitobaôs public school students, this proportion does seem low, 

with the remainder of students either attending their neighbourhood schools in a more 

segregated setting, or attending designated schools within their home school division in an 

inclusive or segregated setting.  As Manitoba progresses towards more inclusive settings, it is 

hoped that the number of students with special needs that are found in inclusive settings in their 

neighbourhood schools will increase. 

Other notable findings from the survey were that only 25% of respondents reported concerns 

regarding the individual education planning for their children and most reported no problems 

with this area.  This may be due in part to the overwhelming report of positive collaborative 

relationships parents have with the educational professionals that they interact with (between 61 

and 88% reported good working relationships with the school).  A striking area of need identified 

in the survey rested in the area of social relationships that students have with other students at 

school.  Only 25% of high school students reported having a social network at school.  This is a 

serious challenge when considering transition into the community, either within the post-

secondary education, employment or day-service setting.  Without established social networks, 

social isolation after high school is almost certain, and the sense of social isolation within the 

school setting can make the development of appropriate social skills, decision making skills, and 

life skills such as appropriate dress, awareness of safety and risk etc, very difficult.  Anecdotally, 

parents reported strong concern for this area of their childrenôs lives when attending school.  A 

complete listing of the anecdotal responses of parents to the different aspects of their childôs 

education can be found in the third section of this report. 

Although relatively small number of respondents did not permit the stratification of results into 

separate elementary, middle or high school level as far as looking for statistically significant 

trends in each of the indicators as students travel through the education system, results have 
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given us a baseline with which to compare future survey results should we choose to revisit this 

initiative to compare the effects of any interventions that may be initiated as a result of the 

consideration of these results. 

Also presented in this report is a review by Manitoba Education Citizenship and Youth (MECY) 

of initiatives that they have taken to address recommendations made by the Special Education 

Review.  This can be found in section four of this report.  Of particular note is the proclamation 

in October 2004 of Bill 13 which, together with its supporting standards and regulation (adopted 

in November 2005) has become known as the Amendment to the Public Schools Act: 

Appropriate Educational Programming.  This amendment to the Public Schools Act affirms that 

the first and foremost preferable placement for any child within the public school system is at 

their neighbourhood school with their peers.  It also provides for the creation of appropriate 

programming for a child with special needs through the Individual Education Plan (IEP) and 

mandates that the process of creating and IEP should be collaborative and include the parents 

of the child for which it is being created.  A third provision of the act is for a formal dispute 

resolution process when local, informal attempts at resolving disputes over placement and 

programming for a child with special needs fail. 

In addition to amending the Public Education Act and developing the regulations and standards 

that make this amendment come to life within Manitoba, MECY has worked collaboratively with 

education stakeholder groups and parents to create a number of support documents that 

describe how different aspects of education system should work.  These include how 

educational assistants function within the school system, how IEPs are to be created and 

maintained, and how students and their families may engage in the transition process to 

adulthood.  Many handbooks have also been created to guide teachers, resource teachers, and 

student services administrators, parents etc in how to better provide programming to students 

with specific challenges including Autism Spectrum Disorder, behavioural challenges and those 

who are alcohol affected.  As their work continues a greater collaborative relationship with 

parents is being pursued and this is helping both the parents and their children achieve better 

outcomes in the educational programming. In support of parents there is a handbook to assist 

parents of children with special needs navigate the school system, use an informal approach to 

dispute resolution and to enter into the provinces Formal Dispute Resolution Process. 

Section five profiles four schools in Manitoba that are examples of how inclusive education is 

being embraced by both urban and rural schools in both the elementary and middle/high school 

years.  The two urban schools, Robertson School (elementary) and École Munroe Junior High, 

use very different approaches to promoting inclusive education.  Robertson School began its 

journey towards inclusion as a designated school within the Winnipeg School Division that 

housed both a segregated program for children with autism and a life skills program.  Through 

the vision of its principal, this school, although still a designated school within its school division, 

provides supports to the majority of its students with special needs to attend regular classes 

with their peers. 

École Munroe Junior High has adopted a school-wide program, All Students Achieving their 

Potential (ASAP) to group students within their classrooms according to how they are 
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progressing towards their individualized curricular goals, using teacher interns to help provide a 

smaller student to teacher ratio for the teaching component of each course.  It has effectively 

eliminated the need for educational assistants among its student population and become a 

satellite site for teacher training at a local university. 

Two rural schools, Macgregor Collegiate Institute and Fisher Branch Collegiate also provide 

examples of how inclusive education can work within the rural setting. 

It is hoped that this snapshot of inclusive education in Manitoba will be both encouraging and 

challenging when it comes to the planning of future initiatives as we travel along this road to full 

citizenship in our communities. 

  



11 
 

Survey on Inclusive Education in Manitoba - Spring 2009 

 

Figure 1: Student Placement in Manitoba Schools - reported as a percentage of responses (100% compliance) 
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The data gathered indicated that the majority of students were attending school at their neighbourhood 

school in classes with their peers at least 50% of the time, regardless of whether they were in 

elementary, middle or high school.  There also seemed to be a trend to increased movement of students 

from their neighbourhood schools into designated schools with segregated programming for more 

than half of the school day as students progressed from elementary to middle to high school.  

Anecdotal responses indicated that these segregated programs included increased access to 

physiotherapy, occupational therapy, speech/language pathology etc. 
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Challenge area 1:  Lack of Knowledge 

 

Figure 2: Reported challenges relating to a lack knowledge about disabilities, how to appropriately support 
students with special needs within the school or the concept of inclusive education -results are expressed as a 
percentage of responses (100% compliance) 

When caregivers encounter challenges to planning for an appropriate education for their children, they 

frequently find that ŀ ƭŀŎƪ ƻŦ ƪƴƻǿƭŜŘƎŜ ǊŜƎŀǊŘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘƛǎŀōƛƭƛǘȅΣ ƻǊ Ƙƻǿ ǘƻ ǎǳŎŎŜǎǎŦǳƭƭȅ ŘŜƭƛǾŜǊ 

school programming for them within the classroom setting can lead to difficulties.  These difficulties 

may not be confined to the caregivers but can also be shared by the classroom teacher, resource 

teacher, educational assistant, school principal and student services administrator.  Data indicated a 

trend for increased difficulties at the elementary and middle ȅŜŀǊΩǎ levels (between 35 and 50% or 

respondents reported challenges with the classroom teacher), educational assistants (between 35 and 

37% of respondents reported challenges with inexperienced educational assistants) and resource 

teachers (between 27 and 39% of respondents reported challenges at this level).  In high school, this lack 

of knowledge is seen at all levels with between 20 and 30% of respondents reporting these challenges. 
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Challenge area 2: Communication 

 

Figure 3: Challenges that caregivers encounter within the school system - reported as percentage of respondents 
(100% compliance) 

Caregivers reported that the greatest challenge that they had when it came to supports and services for 

their children within the school system were the provision of supports like occupational therapy, 

physiotherapy and speech/language pathology (63% at the elementary school age, 50% at the middle 

school age and 40% at the high school age).  Other areas seen to be challenging included understanding 

of the ramifications of the amendment of the Public Education Act, its regulations and standards and 

understanding qualifications for support and understanding school division policies relating to supports 

and services for children with special needs.    
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Challenge area 3: Individual Education Planning 

 

Figure 4: Challenges with the Individual Education Plan  
(Reported as a percentage of respondents - 100% compliance) 

 

Most respondents (75%) reported that there were no problems in the area of the creation and use of 

the Individual Education Plan in guiding the school day for their children.  However, 25% of caregivers of 

ƳƛŘŘƭŜ ǎŎƘƻƻƭ ŀƎŜŘ ǎǘǳŘŜƴǘǎ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ L9t ƛǎ ƴƻǘ ǳǇŘŀǘŜŘ ŀƴƴǳŀƭƭȅΣ and 37% of the 

same respondents reported that the IEP is not including a transition to adulthood component.  By high 

school, 30% of respondents reported that no transition plan out of school and into the community was 

in place.  In elementary school, problems seemed to be more related to IEPs not being followed, 

particularly when transitioning a child with special needs into the school system (18% of respondents 

reported this challenge). 
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Most Promising Possibilities for Progress 

 

Figure 5: Respondent perceptions of the school culture - reported as a percentage of responses 

 

Respondents, regardless of the challenges that they may have encountered in securing an inclusive 

education for their children, reported, in general, that their working relationships with the school were 

positive.  Caregivers of children in middle school seemed to be the most satisfied with the many 

different characteristics of the school that their children attended, including the attitude of teachers to 

their children, the pro-inclusion culture of the resource staff, other students, school division and other 

parents in the school community.  This difference was not statistically significant due to small sample 

size.    
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Affect of Education on Child 

 

Figure 6: Response to question about awareness of transition planning protocol introduced in spring 2008 

 

¢ƘŜ .ǊƛŘƎƛƴƎ ǘƻ !ŘǳƭǘƘƻƻŘέ ǘǊŀƴǎƛǘƛƻƴ ǇǊƻǘƻŎƻƭ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ƛƴ ǘƘŜ ǎǇǊƛƴƎ ƻŦ нллу ǘƻ ƘŜƭǇ ƛƴ ǘƘŜ 

planning of student transition to the community after high school.  Planning with this protocol begins at 

the age of 14 y.  This question was placed into the survey to see what the awareness level for this 

document currently is in Manitoba.  While there appears to be more knowledge of the existence of this 

document in high school with 50% of caregivers answering yes to the question, there is clearly a need to 

further promote this planning tool among both middle and high school students and their families. 
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Involvement of Student in Planning 

 

Figure 7: Responses to question about student involvement in the planning process at school 

This question asked caregivers whether their children were involved in the IEP development, especially 

when it came to exploring options for life after high school.  By middle and high school, only 50% of the 

students are involved in the planning process. 

Ability to Communicate 

 

Figure 8: Responses to question about student ability to communicate to school personnel for purposes of 
program planning 
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with the IEP team.  Of those who responded to this question, just over 20% at the high school level 

reported that their child was unable to communicate their wants and needs to school staff. 
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!ǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ±ǳƭƴŜǊŀōƭŜ tŜǊǎƻƴΩǎ !Ŏǘ 

 

Figure 9: The Vulnerable Person's (Living with a Mental Disability) Act is a seminal piece of provincial legislation 
that assumes the capacity of all adults with intellectual disabilities to make their own decisions with or without 
a support network in place unless demonstrated otherwise. 

The Vulnerable PŜǊǎƻƴΩǎ Act is an important piece of provincial legislation that should influence how 

students with intellectual disabilities are encouraged to learn how to make decisions about different 

aspects of their life, in preparation for assuming their legally presumed status of self-determination by 

the age of 18 y  Awareness of the VPA can help to guide how steps are taken to affirm and promote this 

ability among all children with special needs.  The survey found that by high school, 75% of respondents 

were aware of the VPA, with 57% of caregivers of students in middle school and 50% of respondents of 

students in elementary school aware of the VPA. 
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Figure 10: Respondents were asked to indicate whether their son or daughter had a support network within the 
school system to help them in making decisions about their school life 

In order to learn how to make good decisions, students need a support network around them to help 

guide them through the process.  While over 50% of caregivers reported that their children at 

elementary and middle school levels had a support network within the school setting to help them with 

decision making, only 38% of those at the high school level reported the same. 

 

Figure 11:  Respondents were asked to indicate whether their sons or daughters had a social network at school 

A lack of friends and acquaintances at school can set a student up for social isolation at home and after 

high school is completed.  Respondents to this question indicated that only 25% of students at the high 

school level had a social network at school.  While there appeared to be a greater level of social 

networking at the younger grades, only 57% of those in middle school and 53% of those in elementary 

school indicated that there were social networks at school. 
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Figure 12: Respondents were asked whether they were aware of supports that may exist in the community for 
their families, or for their sons or daughters 

When caregivers were asked if they were aware of supports within the community to help with planning 

post-secondary living, employment or recreation, only 38% reported that they were aware of some 

community supports when their children were in high school.  This is a slight increase (not statistically 

significant due to the small sample size) over the 29% reported to be aware of community supports at 

the middle school level and the 31% of respondents who had elementary school aged children. 

Family Life 

 

Figure 13:  Respondents were asked if their sons or daughters had a support network within the community 
outside of their immediate family 
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Respondents were asked if their child had a support network within the community (outside of school).  

Results indicated that over 80% of children at the elementary school age had a support network of 

friends, neighbours and family, while there appeared to be a trend towards fewer community based 

support networks for  those at middle school age (41%) and at the high school (just over 60%). 

 

 

Figure 14: Respondents were asked if they felt supported in their advocacy work for their son or daughter by 
ǎƻƳŜƻƴŜ ǿƛǘƘƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅ 

Respondents were asked whether they felt supported by someone within the school system.  This 

person may be perceived as a go-to person for the family or just as a listening ear when trying to 

negotiate appropriate education for their child.  Respondents reported that 86% felt supported at the 

middle school ȅŜŀǊΩǎ level, 77% felt supported at the elementary school level and 63% felt supported at 

the high school level.  This corroborates the findings from a previous question on current successful 

practices within the education system, where respondents indicated that there were good working 

relationships with the school personnel. 
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Figure 15: Respondents were asked about their awareness of the Manitoba Association of Parent Council's 
Advocacy Project 

The Manitoba Association of Parent Councils has an advocacy project that provides help to parents 

when negotiating challenges within the education system.  This question was asked to determine how 

aware caregivers are of the existence of MAPC as a resource.  Fewer respondents completed this 

question (less than 50%) and of them, the majority indicated that they were unaware of MAPC, with the 

exception of those respondents from the middle school years who indicated that they were aware of 

MAPC.  This may be an indication that either the public in general does not have a great awareness of 

this project, or that the respondents to this survey were a subgroup of the population who are not as 

aware of the project and how it can be used for their benefit.  It may also indicate that the respondents 

were not put in a situation where this service was needed to help them to advocate for more positive 

educational experiences for their children. 
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Figure 16: respondents were asked whether they considered themselves to be active members of the school 
team in planning for their son or daughter's education 

Collaboration is a hallmark for success in inclusive education and this question asked responders 

whether they thought that they were active members of the school team when it came to program 

planning for their children.  Results indicated that at all school levels, the majority of responders did 

think that they were active team members.  This climate of collaboration bodes well for the future of 

inclusive education in Manitoba. 
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Anecdotal Responses to Inclusive Education Survey 

June 2009 

 

High School Years: 

 

Lack of Knowledge:   

¶ sometimes at the school board level but not with the school 

¶ perception that segregation is the way to go 

¶ not following through on the PATH or IEP goals (2) 

¶ not challenging my son enough (underestimating his abilities) 

¶ ignorance re: invisible disabilities and ADHD 

 

 

How does the education of your child affect their life?   

¶ Child is included in general culture of school, but with very few opportunities for 

employment where we live, the family may have to move to a bigger center where 

there are more options once child is older. 

¶ His education has allowed him to be part of a larger community with more 

opportunities for friendship 

¶ Educational opportunities exist although employment opportunities are very limited 

¶ Vocational rehabilitation is available but may not be flexible enough to support child 

over a three year period while they attend college/university 

¶ Ability to access therapy during the day 

¶ Ability to be occupied during the day 

¶ Ability to socialize with peers during the day 

¶ Socially isolated from peer group 

¶ Positive feeling re: future education, supported employment but worry that future 

employers need to be educated 

¶ Huge impact - ǇǊŜǇŀǊƛƴƎ  ƘƛƳ ǘƻ ƭƛǾŜ ƛƴ ǘƻŘŀȅΩǎ ǿƻǊƭŘ ŀƴŘ ǘƻ ŦǳƴŎǘƛƻƴ ŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ 

contributor 

¶ Being recognized as a valued community member 

¶ teachers love the students but there is very little inclusion in regular activities; very little 

peer-to-peer interaction 

¶ ŦŜŜƭ ǘƘŀǘ ǎƻƴ ƛǎ άǎƘŜƭǾŜŘέ ŀǘ ǎŎƘƻƻƭ ǳƴǘƛƭ ƘŜ ǘǳǊƴǎ нм ȅ 

¶ Frustration with the limited teaching and assumptions of abilities to learn. 

¶ 5ƛŦŦƛŎǳƭǘƛŜǎ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛǘȅ ǘƻ ǊŜƳŀƛƴ ƻƴ-task make independent learning 

difficult. 
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Opportunities after high school? 

¶ Few due to the severity of their disabilities 

¶ Worried about the future 

¶ Supported employment, post-secondary education (2) 

¶ Learning basic skills for everyday living 

¶ No support for employment 

¶ Paid employment 

¶ Sheltered workshops and group homes 

¶ Very limited 

 

How does the education of your child affect family life? 

¶ Very stressful at times:  need to know all the players and to all be on the same page.  

Commitments were not always met (on both sides - family and school system) 

¶ Feel like I know nothing about post-secondary opportunities  

¶ Stressful when things do not go well.  Leads to preoccupation of parents/family. (2) 

¶ Ability to explore alternate means of communication as school system can do this as 

part of theiǊ ƳŀƴŘŀǘŜΦ  /ƻǳƭŘƴΩǘ ŀŦŦƻǊŘ ǘƘƛǎ ƻƴ ƻǳǊ ƻǿƴΦ 

¶ Keeps child stimulated and occupied during the school day (they are happy to go to 

school) 

¶ /ƘƛƭŘ ǿƻǊƪǎ ƘŀǊŘ ŀǘ ǎŎƘƻƻƭ ōǳǘ ǘƘŜƴ ŎŀƴΩǘ ŎƻǇŜ ŀǘ ƘƻƳŜΦ  bŜŜŘ ǘƻ ǘŜƳǇŜǊ ǿƻǊƪ ƭƻŀŘ ŀƴŘ 

demands on their skills so that there is more balance between school and home 

¶ Have to work hard to support daughter when educators do not take the initiative. 

¶ tŀǊŜƴǘǎ ƘŀǾŜ ƘŀŘ ǘƻ ƭƻƻƪ ŀǘ ƻǇǘƛƻƴǎ ŦƻǊ ŘŀǳƎƘǘŜǊΩǎ ŦǳǊǘƘŜǊ ŜŘǳŎŀǘƛƻƴ ǿƘƛƭŜ ǎƘŜ 

completes high school as she is bored with current programming at school 

¶ Proud of son and supportive of all he does 

¶ Stable school life means a stable home life 

¶ Son is isolated and needs friends to alleviate stress on home life 

¶ No different than with other children 

¶ Frustration with assumptions based upon diagnosis 

¶ Home life is challenging due to hyperactivity and lack of focus 
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What has been most helpful? 

¶ Parents as advocate (5) 

¶ Strong, committed school team 

¶ Parent support group  

¶ Community Living Winnipeg 

¶ Autism Society of Manitoba 

¶ Manitoba Down Syndrome Society 

¶ Parent/peer support (4) 

¶ Schools with adequate programming to support complex needs of more severely 

disabled students 

¶ My relationship with the school 

¶ /ƘƛƭŘǊŜƴΩǎ {ǇŜŎƛŀƭ {ŜǊǾƛŎŜǎ ŎŀǎŜ ǿƻǊƪŜǊ 

¶ School division policies re: bussing to school 

¶ Knowledgeable school resource staff (2) 

 

 

Recommendations: 

¶ Better education of general public re: advantages of having diversity within the school 

system (2) 

¶ Diversity should be part of the curriculum for high school-aged students 

¶ Key staff should be attending in-service training to promote greater understanding of 

student diversity 

¶ Information - would help to alleviate fear that exists in the community surrounding 

inclusive education 

¶ Maintain the ability to provide supports in a specialized setting for students who have 

multiple, complex needs 

¶ Student-centered programming 

¶ Parents and schools should be proactive in planning for the future 

¶ Increased integration is needed along with appropriate social skill development  

¶ Have senior administration (school superintendents and school trustees) visit their 

schools to observe how their decisions and policies affect the students and teachers 

¶ More hands-on work at age appropriate and ability-appropriate level 

¶ Increased education for teachers and educational assistants around disabilities, inclusive 

education etc. 

¶ More male educational assistants 

¶ More time to prepare work (adapt or modify) for children with special needs 

¶ More time to get to know the child 
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¶ Principals need to encourage, expect and support inclusive education and need to be 

ƛƴǾƻƭǾŜŘ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǎŎƘƻƻƭ ƭƛǾŜǎΦ 

¶ More accountability re: IEPs with specific and attainable goals 

¶ We learn from each other 

¶ Semi-integrative can sometimes be less stressful upon the student 

¶ Universal accessibility still a challenge 

¶ Accountability for reviewing and enacting MECY documents and policies 

¶ Ensuring that IEP goals are Specific, Measurable, Attainable, Relevant, Time-limited 

(SMART) 

 

 

Suggested Changes? 

¶ Ensure that funding is available to support the use of educational assistants 

¶ Ongoing education re: importance of circles of support and support networks 

¶ Supporting students with special needs to direct their programming (credit models, peer 

support, etc) 

¶ Better supports to staff to help balance needs for inclusion 

¶ Address student ignorance about disability 

¶ Help all parents to learn to be advocates and preteach them what to expect at different 

milestones along the way. 

¶ Be wary that total inclusion would mean a loss in the variety of programs and supports 

available for those who have more severe disabilities 

¶ Attitude of general public, students and staff needs to be addressed 

¶ Need open minds and thinking outside the box 

¶ Learn from rural schools where there is often no choice but to include 

¶ Get kids involved in promoting inclusion...not parent-initiated 

¶ Sometimes teachers need to be forced to change (2) 

¶ Individualized programming 

¶ Review high school class sizes  

¶ Manage school day to provide both the safety of a transitional space/classroom and 

times of full integration with non-disabled peers 

¶ Need to address the fear factor 

¶ Creativity should be encouraged among stakeholders in the education system 

¶ Empower people to use their voices 

¶ More relevant teacher training 

¶ Better accountability and monitoring by MECY and school divisions re: policies, IEPs etc 

(2) 
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Middle School Years: 

 

Lack of knowledge: 

¶ Need for more social skill development as part of IEP (3) 

 

How does the education of your child affect their life? 

¶ He is being prepared for supported employment 

¶ Education is important to teach coping and life skills for the future 

¶ Education = opportunity for self-determination 

¶ Exclusion at school leads to lower self-esteem 

¶ Employment opportunities will be difficult but possible with guidance and support from 

community 

¶ High expectations, becausŜ ǎƘŜ ŘƻŜǎƴΩǘ ƭƻƻƪ ŘƛǎŀōƭŜŘΣ ŎǊŜŀǘŜǎ ŘƛŦŦƛŎǳƭǘƛŜǎ ŀƴŘ ǎǘǊŜǎǎΦ  

Peer to peer relations are difficult. (2) 

¶ Work experience at school has helped 

¶ More hopeful but will have challenges 

 

How does the education of your child affect family life? 

¶ Have to insist upon getting positive stories from the educational assistant or we get very 

stressed out 

¶ 9ŘǳŎŀǘƛƻƴŀƭ ŀǎǎƛǎǘŀƴǘΩǎ ǘǊŀƛƴƛƴƎ ŀƴŘ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ Ŏŀƴ ŎŀǳǎŜ ǎǘǊŜǎǎ ƛŦ ƴƻǘ ŀŘŜǉǳŀǘŜ 

¶ !ǎ ǇǊƛƳŀǊȅ ŎŀǊŜƎƛǾŜǊΣ Ƴȅ ƭƛŦŜ ƛǎ ƛǎƻƭŀǘŜŘ ƻǳǘǎƛŘŜ ƻŦ Ƴȅ ŘŀǳƎƘǘŜǊΩǎ ƴŜŜŘ 

¶ Stressful.  We always need to be advocates (2) 

¶ Transition from early to middle years was difficult 

¶ Challenges with working and parenting balance 

¶ Proper diagnosis is key to advocating for appropriate supports and being heard by those 

in the education system who can help. 

 

Recommendations: 

Most helpful: 

¶ School listens when we speak 

¶ The Cerebral Palsy Association 

¶ Use of communication book 

¶ Providing positive feedback to staff 

¶ Open-door policy of school 

¶ In-class presentations 
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¶ Open-minded adults, and people who are willing to listen 

¶ Education of ourselves 

¶ Other parents 

¶ Positive attitude/influence 

¶ Being able to speak up 

¶ Attitude of teachers and principal 

 

Recommendations for the future: 

¶ Keep communication lines open 

¶ Be grateful for the support of the community 

¶ Increased public education re: hardships that families experience (2) 

¶ Decrease bullying  

¶ Positive peer relationships (2) 

¶ Work as a team...the need to value parental input 

¶ wŜǎǇŜŎǘƛƴƎ ŎƘƛƭŘΩǎ ǎƻŎƛŀƭ ƴŜŜŘǎ ŀǎ ǇŀǊǘ ƻŦ ŜŘǳŎŀǘƛƻƴŀƭ ƴŜŜŘǎ όоύ 

¶ Professional development opportunities for staff re: inclusion 

 

Changes: 

¶ Newsletters, support groups needed to empower parents  

¶ Big push for education of other students and staff re: student needs 

¶ Showing empathy and compassion and humour can lead to decreased bullying (2) 

¶ More financial support for children who do not currently qualify - guidelines for funding 

are too narrow (especially for those with learning disabilities) 

¶ All divisions on the same page 

¶ Portability of services 

¶ Curriculum at university to address inclusive education for all teachers 
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Elementary School Years: 

Lack of knowledge: 

¶ Lack of supportive communication with IEP team i.e. unwilling to use alternate means of 

teaching reading skills. 

¶ Excluding child from participation with peers when not necessary (thinking outside the 

box) 

¶ {ŎƘƻƻƭ ǎŜŜƳǎ ǘƻ ŘƻǿƴǇƭŀȅ ǎƻƴΩǎ ŎƘŀƭƭŜƴƎŜǎΦ  IŜ ŎǳǊǊŜƴǘƭȅ ŘƻŜǎ ƴƻǘ ǉǳŀƭƛŦȅ ŦƻǊ ǎǳǇǇƻǊǘǎ 

¶ IEP is in place but cannot be supported due to lack of funding 

¶ IEP not being followed 

¶ Sometimes school is stuck on rules without taking into account the best interests of the 

child 

 

How does the education of your child affect their life? 

¶ Child enjoys school - enjoys interaction and is proud of accomplishing what his same 

aged peers are accomplishing.  These lessons will enable him to have a place of 

employment with his peers and contribute to society. (3) 

¶ There are many agencies that are supportive and willing to help in a holistic way when 

specific needs arise. 

¶ I am frustrated with the way the teacher and school social workers have instructed me 

not to use phonics at home to help him to learn how to read. 

¶ They will have many opportunities to pursue after high school including college, 

university etc (2) 

¶ He is lumped in with other children and does not feel positive about school or about 

himself.  Future will be better if he can develop increased self esteem through increased 

support 

¶ It affects her future and helps to prepare her for eventual employment 

¶ Son struggles to build meaningful friendships with non-disabled peers even though the 

class environment is positive 

¶ Some support is available but this is limited due to lack of eligibility for formal support 

(moving to a private school to get more attention to help to achieve his potential) 

¶ wŜƳƻǾƛƴƎ ǘƘŜ ōŀǊǊƛŜǊǎ ǘƻ ƭŜŀǊƴƛƴƎ ƛǎ ŎǊƛǘƛŎŀƭ ǘƻ ƳŀƛƴǘŀƛƴƛƴƎ Ƴȅ ŎƘƛƭŘΩǎ ƛƴǘŜrest in learning 

so that she can eventually consider a wider variety of post-secondary learning and 

employment options 

¶ Intense focus on abilities in a segregated setting is a boon for son.  His placement in an 

inclusive setting is also assessed regularly 

¶ A lot of homework must be done to help him keep up with his peers 
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How does the education of your child affect the family life? 

¶ He has learned to do so much and has been able to communicate his feelings and 

wishes 

¶ IŀǊŘ ƻƴ ǇŀǊŜƴǘΩǎ ǎŜƭŦ ŜǎǘŜŜƳΦ  5ƻƴΩǘ ŦŜŜƭ ƭƛƪŜ L ŀƳ ƎƻƻŘ ŜƴƻǳƎƘ ŀƴŘ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ ǘƻ 

advocate for 

¶ Overall positive outlook about educational system 

¶ Had to pursue private psych for timely assessment 

¶ Stressful 

¶ It is a struggle because we always have to be at the school to check if the IEP is being 

followed (2) 

¶ Sibling feels (undervalued) and the needs of the child with a disability skews the family 

dynamics 

¶ Having supportive school staff etc decreases the stress at home 

¶ Focus on homework and learning 

¶ We have a greater understanding of what we take for granted 

¶ It has highlighted good teaching practices and how all students benefit from them 

¶ Because the school is out of catchment (chosen for proximity to daycare), not eligible 

for supports by division if school enrolment is full. This causes much stress. 

¶ Invisible disabilities (Learning disabilities, higher functioning Asperger Syndrome) are 

not supported as much as they should be  

 

Recommendations: 

Most helpful: 

¶ Parents being good advocates (2) 

¶ A formal diagnosis by a developmental paediatrician 

¶ SŎƘƻƻƭ ǎȅǎǘŜƳ ǘƘŀǘ ŜǉǳƛǇǎ ǎǇŜŎƛŦƛŎ άŎƭǳǎǘŜǊέ ǎŎƘƻƻƭǎ 

¶ IEPs are available and being used 

¶ .ŜƛƴƎ ǾƛǎƛōƭŜ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭ όǾƻƭǳƴǘŜŜǊƛƴƎ ƛƴ ŎƘƛƭŘΩǎ Ŏƭŀǎǎ ƻǊ ŀǘ ǘƘŜ ǎŎƘƻƻƭύ 

¶ Communicating with the school as much as possible 

¶ Resource teacher, principal and division staff are on the side of the needs of the child 

¶ Communication between home and school 

¶ Increased training opportunities for educational assistants 

¶ 5ƛǊŜŎǘƻǊ ƻŦ ŎƘƛƭŘΩǎ ŘŀȅŎŀǊŜ ŎŜƴǘǊŜ 

¶ SMD worker 

¶ Speech pathologist 
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Recommendations for the future 

¶ Inclusion educates future generations to expect and accept this as part of living together 

in the community 

¶ Advocacy for funding that can be transferable to private schools so that parents can 

choose where to send their child 

¶ Schools should take more initiative in educating teachers and support staff about 

specific disabilities so that they can more effectively deal with individual children 

¶ Explore alternate teaching methods (eg Arrowsmith method) 

¶ Talk about invisible disabilities like autism 

¶ Individual versus systems approach to providing supports 

 

Changes: 

¶ More education of general public re: disabilities and how it affects those with it and 

around them 

¶ Having policies more readily available for parents to find/review 

¶ More flexible funding guidelines - the client ƪƴƻǿǎ ōŜǎǘ ǿƘŀǘΩǎ ƴŜŜŘŜŘ 

¶ Educators being taught about inclusive education and teaching children with disabilities 

so that there is a cultural shift within the schools and education system (2) 

¶ Better training for educational assistants - not just someone who needs a job, but 

someone with knowledge re: teaching and disabilities 

¶ Increased awareness and acceptance of inclusion (2) 

¶ Increased funding (2) and research into alternative approaches to teaching 

¶ More attention to those falling through the gaps 

¶ Older teachers need to be on board  

¶ Need to have access to segregation for children not able to cope in regular classrooms 

¶ Need to share across schools and school divisions re: best practices in teaching and 

classroom set-up 

¶ More consideration to schools of choice for families of children with special needs 
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Manitoba Education Citizenship and Youth Update 

 

Special Education Review - 1998 

Ten years later: Where are we now? 

April 2009 

 

Action Area: Communication 

¶ Continue to inform our stakeholder partners about the implementation of the Special Education 
Review recommendations and for the ongoing development of Student Services within Manitoba 
through a variety of communication strategies.  

Review 

Recommendation No. 

Goal Actions 

C.4.i Parental Information 

Develop an information booklet 

specifically for parents that summarizes 

provincial policy in special education and 

references support services. 

¶ Working Together: A Handbook 
for Parents of Children with 
Special Needs and the 
accompanying pamphlet to 
parents. 

¶ Appropriate Educational 
Programming: Standards for 
Student Services 

(G.1.i) Communications 

Develop a communication strategy that 

facilitates  

Collaboration. 

¶ Appropriate Educational 
Programming in Manitoba: 
Extending Genuine Learning and 
Social Experiences for All School 
Communities and Consultation 
Summary  

¶ Annual Student Services 
conference 

¶ Student Services website  

¶ Established the Student Services/ 
Inclusive Education Consultation 
Committee with representatives 
from major stakeholder groups. 
Meetings held 4 times annually. 
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Action Area: Policy 

¶ Develop a philosophy of inclusion statement and assist schools in implementing this philosophy. 

¶ Continue to develop a legislative base that will ensure that all students receive appropriate 
educational programming. This includes Bill 13, the resulting regulations, and standards of service, 
policy and guidelines as required. 

¶ Address issues related to policy development in the area of student services as they arise. 

Review 

Recommendation No. 

Goal Actions 

A.2.i Philosophy of Inclusion ¶ Philosophy of inclusion statement. 

¶ Manitoba Inclusion Summit and 
Inclusive Education Week 

A.3.i; B.1.i;B.3.i 

 

Revise the policy document Special 
Education in Manitoba. 

¶ Supporting Inclusive Schools: A 
Handbook for Student Services.  

¶ Appropriate Educational Programming: 
Standards for Student Services 

A.4.ii Safe Schools Legislation ¶ In 2004 The Safe School Charter 
requires all schools to have appropriate 
and current safety policies that include 
a code of conduct and an emergency 
response plan.  

¶ The Amendment to the Public Schools 
Act (PSA): Appropriate Educational 
Programming includes regulations that 
affect the discipline, safety and caring 
of students.  

A.4.ii Impact of Zero Tolerance on Students 
with students with special needs 

¶ The Amendment to the PSA: 
Appropriate Educational Programming 

¶ Supporting Inclusive Schools: A 
Handbook for Student Services. 

A.6.i Service Standards ¶ The Amendment to the PSA: 
Appropriate Educational Programming 

¶ Supporting Inclusive Schools: A 
Handbook for Student Services. 

B.5.i Legislation 
Make changes in order to achieve 
consistency with the Charter of Rights 
and Freedoms. 

¶ Legislation was given Royal assent on 
June 10, 2004. 

¶ Amendments to the Public Schools Act: 
Appropriate Educational Programming 
followed 

D.5.i Continuum of Supports 
Students receive supports within a 
continuum that is available to all 
students. 

¶ Supporting Inclusive Schools: A 
Handbook for Student Services.  

¶ Appropriate Educational Programming: 
Standards for Student Services 

¶ The Amendment to the PSA: 
Appropriate Educational Programming 
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Action Area: Accountability (Program Renewal Process) 

¶ Work with school divisions and educational stakeholders to improve planning in the area of 
education for students with special needs. 

¶ Refine the process for the development of student services plans. 

¶ Develop processes to ensure that Individual Education Plans are addressing student needs. 

Review 

Recommendation No. 

Goal Actions 

A.1.i Tracking Special Education Services 

Develop a mechanism for tracking 

the actual special education 

programs and services being 

provided. 

¶ Schools and divisions to develop a cycle 
of planning and reporting their supports: 
Planning in Education (2003). 

¶ Student services plans developed by 
divisions as a separate component of the 
school plan. 

A.5.i;A.5.ii;C.5.;C.6.iii;

D.4.i 

 

Program Review 

Develop and institute a 

collaborative, consultative review 

process where representatives from 

Manitoba Education, Citizenship and 

Youth work with school divisions and 

parents.   

Program Quality And Outcomes 

¶ Planning in Education Initiative (2003) 

¶ MECY reviews division plans every three 
years and a sample of school plans 
annually, and then provides technical 
support as needed. 

¶ Supporting Inclusive Schools: School-
Based Planning and Reporting: A 
Framework for the Development and 
Implementation of Annual School Plans 
and Reports 

¶ Appropriate Educational Programming: 
Standards for Student Services 

C.2.i Learning Outcomes 

In collaboration with stakeholders, 

develop authentic, credible and 

appropriate indicators of student 

learning outcomes. 

¶ Integrated within the Planning in 
Education initiative 

¶ IEPs will specify individualized learning 
outcomes for individual students  

¶ Student Services Individual Education 
Planning: A Handbook for Developing 
ŀƴŘ LƳǇƭŜƳŜƴǘƛƴƎ L9tΩǎ scheduled for 
revision in 2009 

¶ Piloted Student Outcome Rubrics pilot. 
Document developed under the Western 
Northern Canadian Protocol. Student 
Outcome Rubrics: Reporting on Student 
Progress 
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Action Area: Educational Supports 

¶ Continue to offer professional development activities in the area of student services. 

¶ Develop additional documents to support the work of teachers, support staff and parents in working 
with students with special needs. 

¶ Continue to offer an annual Student Services conference. 

¶ Implement appropriate dispute resolution processes. 

Review 

Recommendation 

No. 

Goals Actions 

A.4.i;B.2.i 

B.6.i 

Effective Practice 

Continue to develop documents 

that provide support to educators 

including issues of 

emotional/behaviour disorders and 

FAS/FAE (Fetal Alcohol 

Spectrum/Fetal Alcohol Effects).  

 

Struggling Learners 

Develop a process to engage 

educators in the field in how to 

address the issue of struggling 

learners who do not qualify for M 

designation. 

Examples: 

¶ Manitoba Sourcebook for School Guidance 
and Counselling Services: A Comprehensive 
and Developmental Approach 

¶ Supporting Inclusive Schools: A Handbook 
for Developing and Implementing 
Programming for Students with Autism 
Spectrum Disorder 

¶ Listening and Speaking: First Steps into 
Literacy: A Support Document for 
Kindergarten Teachers and Speech-
Language Pathologists  

¶ Toward Inclusion: Tapping Hidden Strengths 
Planning for Students who are Alcohol 
affected 

¶ Towards Inclusion ς From Challenges to 
Possibilities: Planning for Behaviour 

¶ Over 300 Professional Learning 
Opportunities provided annually in the area 
of Student Services 

Complete listing of documents 

http://www.edu.gov.mb.ca/k12/specedu/docu

ments.html 

B.1.i Appeal Process ¶ The Amendment to the PSA (Public Schools 
Act): Appropriate Educational Programming  

¶ Working Together: A Guide to Positive 
Problem Solving for Schools, Families and 
Communities and accompanying brochure 

¶ Appropriate educational programming in 
Manitoba: A Formal Dispute Resolution 
Process and accompanying brochure 
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Review 

Recommendation 

No. 

Goals Actions 

C.1.ii Assessment and IEPs 

In its revised policy handbook give 

direction on assessment criteria, 

assessment practice and 

expectations regarding IEPs. 

¶ Student Services Individual Education 
Planning: A Handbook for Developing and 
LƳǇƭŜƳŜƴǘƛƴƎ L9tΩǎ Appropriate Educational 
Programming (under revision) 

¶ Standards for Student Services 

¶ The Amendment to the PSA: Appropriate 
Educational Programming 

C.1.iii Assessment Practices 

Assist the field in developing 

alternative methods to promote 

appropriate assessment practice to 

students with special learning 

needs. 

¶ Departmental curriculum documents 
provide information. 

¶ Rethinking Assessment with Purpose in 
Mind (WNCP). 

¶ Ongoing professional learning opportunities 
for educators 

C.3.i Aboriginal Education Effective 

Practice 

In collaboration with other 

stakeholders, develop, pilot and 

evaluate culturally appropriate 

programming approaches for 

Aboriginal students with special 

learning needs. 

¶ Collaborative planning with Aboriginal 
educators, First Nation Education 
Authorities and Manitoba First Nation 
Education Authority 

¶ The Aboriginal Education Action Plan. 

¶ Helping your Child Succeed in School: A 
Guide for Parents and Families of Aboriginal 
Students  

C.3.ii ESL (English as a Second Language) 

Effective Practice 

With stakeholders, develop, pilot 

and evaluate culturally 

appropriate program approaches 

for students from recent 

immigrant communities who have 

special learning needs.  

¶ ESL Action Plan 2005-2008 released. 

C.4.ii Student Strengths ¶ This attitude is inherent in the documents 
being developed. 

F.1 Effective Research 

Do research in the area of 

ά9ŦŦŜŎǘƛǾŜ tǊŀŎǘƛŎŜέΦ 

¶ Included in the policy and document 
development process. 
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Action Area: Human Resources 

¶ Continue to address the need for the training of student services staff. 

¶ Address shortages of staff in identified areas. 

¶ Continue to develop support documents to assist in identifying outcomes and improving staff 
development. 

Review 

Recommendation No. 

Goals Actions 

C.6.i Human Resources 

Human resources are deployed 

according to needs and 

programming goals with 

particular reference to 

educational assistants.   

¶ Support document in respect to 
Educational Assistants in Manitoba schools 
is under development. 

C.6.i Preparation of school clinicians ¶ Outcome measures in place for speech-
language pathology; school psychology and 
social work; and outcome measures are 
being developed for occupational therapy 
and physiotherapy. 

¶ Manitoba Education, Citizenship and Youth 
announced in 2008 a grant to support rural 
and northern school divisions in the 
recruitment and retention of hard to fill 
clinical positions.  

¶ A School Psychologist program has been re-
established for start in Sept. 2005. 

¶ Establishment of a specialist certification in 
Guidance and Counselling under 
development 

C.6.ii Professional Development 

People who work with students 

who have special learning needs 

must be appropriately trained. 

¶ Professional Learning opportunities built 
into the document development process  

¶ other Professional Learning Opportunities 
include the annual Student Services 
Conference and Core Competencies 
workshops for Educators 

¶ Professional learning opportunities, when 
approved by Professional Certification 
Branch, can be used to fulfill some of the 
requirements for specialist certification. 
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Action Area: Funding (Fiscal Resources) 

¶ Continue to review funding procedures that will assist in better meeting the needs of all students. 

¶ /ƻƴǘƛƴǳŜ ǘƻ ŎƻƭƭŀōƻǊŀǘŜ ǿƛǘƘ ǘƘŜ {ŎƘƻƻƭΩǎ CƛƴŀƴŎŜ .ǊŀƴŎƘ ǘƻ ŀŘŘǊŜǎǎ ǇŀǊǘƛŎǳƭŀǊ ƛǎǎǳŜǎ affecting 
student services. 

Review 

Recommendation No. 

Goals Actions 

D.1.i Categories of Support 

Redefine criteria for categories of 

support based on student need. 

¶ Revisions to definitions for Level II and Level III 
funding criteria are ongoing, application revised 
ǘƻ ǊŜŦƭŜŎǘ ǎǘǳŘŜƴǘΩǎ ŦǳƴŎǘƛƻƴŀƭ ƴŜŜŘǎ 

D.2.i Level 1 Support 

Base Level 1 funding be increased, 

and additional Level 1 funding be 

available in relation to high levels 

of need, as identified through 

proposed program review process. 

¶ Revised to be included in the Student Services 
Grant, 

¶ Student Services grant encompasses the 
previous grants for Level 1 Special Needs, 
Students at risk and Early Behaviour 
Intervention. Funding increases announced 
annually 

D.2.ii Gifted Programs ¶ Included in the Student Services Grant 

D.2.iii FRAME (Financial Reporting and 

Accounting in Manitoba Education) 

Adjust FRAME to capture more 

discrete financial information. 

¶ The FRAME Committee (MECY and Stakeholders) 
continues to review Exceptional Function 
Program reporting. Student Support Services 
reported in FRAME to be 18.2% of the 
expenditures in schools.  

D.3.i Equity 

Equity is a primary focus of 

revisions to the funding model and 

accountability processes. 

¶  The Student Services Grant Plan considers 
socio-economic factors as well as historic 
funding patterns.  

¶ The grant provides more flexibility and local 
decision making. 

D.3.ii Funding Model 

Revise funding with principles of 

provincial/ local partnership, Level 

I flexibility, portability, and being 

needs rather than label based 

¶ Piloted Student Services Grant funding.  

D.3.iii Coordinator and Clinician Grants 

Provincial funding be allocated to 

support increased levels of certain 

clinical and therapeutic services. 

Ratios for clinician grants account 

for local contexts. 

¶ The grant was simplified by moving to a per 
pupil basis with rate differentials for sparsely 
populated rural and northern divisions. 

¶ Grant was increased in 208-09 school year.  

D.3.v School Counsellor Grants 

School counsellor grants should be 

extended to Kindergarten to 

Senior 4. 

¶ Grant expanded and funding increased 
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Action Area: Intersectoral 

¶ The Program and Student Services staff will continue to work with other government departments, 
agencies and local organizations to provide a variety of Intersectoral projects and programs. 

Review 

Recommendation 

No. 

Interpretation Actions 

C.1.i Early Intervention 

Priority is given to early 

intervention, including both pre-

school and early school years 

identification, assessment and 

intervention services. 

¶ Schools Program Division continues to work 
with federal and provincial departments 
όaŀƴƛǘƻōŀ /ƘƛƭŘǊŜƴΩǎ !ƎŜƴŘŀ ŀƴŘ IŜŀƭǘƘȅ 
Child Manitoba). 

¶ ¢ƘŜ /ƘƛƭŘǊŜƴΩǎ ¢ƘŜǊŀǇȅ LƴƛǘƛŀǘƛǾŜ 

¶ Early Childhood Development Initiative. 

E.1.i;E.1.ii Children and Youth Secretariat 

clarity 

Role be clearly articulated and 

publicized.  

Continue to address issues that 

impact on the lives of children and 

youth and develop intersectoral 

protocols. 

¶ Now known as Healthy Child Manitoba and 
is part Family Services and Housing with a 
lead role within the Healthy Child 
Committee. Legislated as of 2008 

E.2.i URIS (Unified Referral and Intake 

Service) 

The URIS manual be completed 

and distributed. 

¶ Completed and distributed 

¶ Work between Family Services and Housing, 
Education Citizenship and Youth and Health 
is ongoing 

E.2.ii Information Sharing 

Intersectoral cooperation includes 

the provision of consistent and 

accurate information to parents. 

¶ Bridging to Adulthood A Protocol for 
Transitioning Students with Exceptional 
Needs from School to Community ς joint 
information sessions held for FSH, School 
Divisions and Community workers 
beginning in the fall 2008 

E.2.iii Single Window 

A "single window" for accessing 

services for children and youth is 

developed. 

¶ Increased awareness of the services 
available through various departments 

E.2.iv Child Profile System 

Be developed and ultimately linked 

to cross-sector funding. 

¶ This may result from the cumulative efforts 
of various initiatives. 

E.2.v School-Linked 

Explore a school-linked services 

¶ Community Schools Initiative launched and 
currently being piloted 
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Review 

Recommendation 

No. 

Interpretation Actions 

concept where the school is the 

physical site for service delivery.  

E.3.i Transition Models 

Concerted intersectoral efforts are 

made to develop, pilot and 

evaluate collaborative transition 

models. 

¶ Transition issues are included in the 
Standards for Student Services. 

¶ Transition Protocols developed and 
reviewed through Healthy Child Manitoba: 
Transitioning into School, Transitioning 
Children in Care; Transitioning from School 
to Community. 

¶ Currently under development, in 
collaboration with MFNERC (Manitoba First 
Nations Educational Resource Centre) is a 
protocol to assist in information sharing for 
students who transition between Public and 
First Nations schools. 
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         ά! /ƻƳƳǳƴƛǘȅ ƻŦ [ŜŀǊƴŜǊǎΦΦΦ²ƻǊƪƛƴƎ ¢ƻƎŜǘƘŜǊΗέ 

By Pam Ball, Principal, Robertson School 

Robertson School is a school located in the north district of the Winnipeg School Division.  The student 

population is approximately 440 students and there are 80 or so staff members that work with our 

students.  We are unique in that Robertson School has a Life Skills and Autism Program in the school.  

There are approximately 50 students who are in the Life Skills and Autism programs and these students 

have five teachers and many EAs assigned to the program.  The number of Educational Assistants varies 

each year depending on the needs of the students in the program.  

When I first was assigned to Robertson School in September, 2002 as the Vice Principal, students were 

in segregated classrooms with 8 -10 students per classroom with 4 or 5 EAs and a teacher in each room.  

The school had, and still does have, more educational assistants than teachers.  Interestingly enough, a 

number of years ago many staff did not know the names of the staff in the Life Skills/Autism programs.   

At times, a few students in the 4 segregated classes were included in music or phys ed, but in general, 

their programming and their school life was quite separate from the rest of the school.  Other students 

ǎŀǿ ǘƘƻǎŜ ƛƴ ǘƘŜ [ƛŦŜ {ƪƛƭƭǎ ǇǊƻƎǊŀƳ ŀǎ άǘƘƻǎŜ ƻǘƘŜǊ ƪƛŘǎέΦ  

Having beliefs and a goal - a personal belief that inclusion benefits everyone ς students, teachers, EAs 

and parents, with deeper teacher and student learning ς and a goal, to have virtually all students in the 

Life Skills program be in an age-appropriate classroom, does not translate into action instantly.   It takes 

ŀ ǇƭŀƴΧΦ 

I became principal in January 2006 and from January to June of that first half year, I spent time 

ǊŜǎŜŀǊŎƘƛƴƎ ƛƴŎƭǳǎƛƻƴΦ   L ǎǇƻƪŜ ǘƻ Ƴŀƴȅ ǇŜƻǇƭŜ ŀōƻǳǘ ǘƘŜ ǘƻǇƛŎ ŀƴŘ Ǉǳǘ ƴǳƳŜǊƻǳǎ ŀǊǘƛŎƭŜǎ ƛƴ ǘŜŀŎƘŜǊǎΩ 

mailboxes. I spoke to teachers throughout the year about my beliefs on inclusion.  At every staff 

meeting, I spoke about inclusion and how I believed it would enhance the learning of all students. Then, 

for our first staff meeting in September 2006, I arranged for the school division Special Education 

ǇŜǊǎƻƴƴŜƭ ǘƻ ǇǊŜǎŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ƻƴ .ƛƭƭ моόaŀƴƛǘƻōŀΩǎ !ǇǇǊƻǇǊƛŀǘŜ 9ŘǳŎŀǘƛƻƴ [ŜƎƛǎƭŀǘƛƻƴύ ŀƴŘ ¦ƴƛǾŜǊǎŀƭ 

Design Education.  Staff was also involved in In-Servicing during the year. 

That year, at our May school planning day, staff decided that they also would like to see the students in 

the Life Skills program placed in age appropriate classrooms.  Change involves risk and we all had to take 

risks ς when the students were assigned to classrooms, teachers were apprehensive.  The EAs who now 

had to work in classrooms with 25-28 students (instead of rooms with 8-10 Life Skills students) were 

Robertson School 

http://www.wsd1.org/Robertson/_private/school_photos.htm
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apprehensive.  The SERTS who had been the teachers in the segregated classrooms, now had to work 

with classroom teachers - and they were apprehensive.  That school year, all students in the Life Skills 

Program were placed in age appropriate classrooms with the EA support in the classrooms. We still did 

retain a low enrolment classroom for a few students who would not benefit from inclusion and their 

learning and the learning of others would be compromised.  Planning was important and there were 

Ƴŀƴȅ ƳŜŜǘƛƴƎǎ ǘƘŀǘ ǘƻƻƪ ǇƭŀŎŜ ǎƻ ǘƘŀǘ ŜŀŎƘ ŎƘƛƭŘΩǎ ƴŜŜŘǎ ǿƻǳƭŘ ōŜ ƳŜǘΦ  !ƭƭ ǇŀǊŜƴǘǎ όǘƘƻǎŜ ŦǊƻƳ ǘƘŜ 

special programs and others) in ǘƘŜ ǎŎƘƻƻƭ ǿŜǊŜ ƴƻǘƛŦƛŜŘ ƻŦ ǘƘŜ ŎƘŀƴƎŜǎ ŦƻǊ ƴŜȄǘ ȅŜŀǊΣ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ 

classrooms. 

Communication is key ς Inclusion was on the agenda for each staff meeting plus meeting time was built 

ƛƴǘƻ ǘƘŜ ǘƛƳŜǘŀōƭŜ ǘƻ ŘƛǎŎǳǎǎ ƛǎǎǳŜǎΦ  Lƴ ŜǾŜǊȅ ƳƻƴǘƘΩǎ ƴŜǿǎƭŜǘǘŜǊΣ L wrote something about inclusion for 

ǘƘŜ ǇŀǊŜƴǘǎΧΦǘƘŜ ōŜƴŜŦƛǘǎΣ Ƙƻǿ ƛǘ ǎǳǇǇƻǊǘǎ ǘƘŜ ƭŜŀǊƴƛƴƎ ŀƴŘ Ƙƻǿ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ƛƴǎǘǊǳŎǘƛƻƴ ǿŀǎ 

necessary for the best learning for each child. Support was given to all of the adults in the school and 

from the beginning, successes were evident.  Children were helping those that needed it, empathy was 

growing, and the unknowns between staff were becoming less. Even the parents for the lunch program 

requested that the children in the Life Skills program join the regular clasǎǊƻƻƳΩǎ ƭǳƴŎƘ ǇǊƻƎǊŀƳ ŀŦǘŜǊ ŀ 

few months into school.  When they asked without us asking them, I knew that the parents understood.   

In that first year, any new special ed students plus our existing students in the Life Skills program, after 

we had met with the parents, were registered in the age appropriate classrooms.  Parents were thrilled 

that their children would be in a classroom with their age appropriate peers and that they would have 

support. 

¢ƘǊƻǳƎƘƻǳǘ ǘƘŜ ŜƴǘƛǊŜ ǇǊƻŎŜǎǎΣ ǘŜŀŎƘŜǊǎ ƴŜŜŘ ǘƻ ōŜ ǎǳǇǇƻǊǘŜŘΦ  ¢ŜŀŎƘŜǊǎ ǊŜŀƭƭȅ ǿŀƴǘŜŘ άƛƴŎƭǳǎƛƻƴέ ǘƻ 

work but after the first year; there was some frustration by some staff.  They felt that the SERTS who 

were connected to the students did not support the teachers enough.  Some of the SERTS had difficulty 

knowing their exact role plus there was some fear and some inexperience in working in a regular 

classroom. Creating realistic, specific roles for all parties, the classroom teacher, SERT and EA, was 

necessary. This was done as a staff collaboratively. 

Then, last year, (2007-08) co-teaching was introduced. Staff had made the decision to try co-teaching ς 

ŀƴŘ ǘƘŜȅ ŎƘƻǎŜ ŀ ƳƻŘŜƭ ǘƘŀǘ ǿƻǳƭŘ ōŜǎǘ ǎǳƛǘ wƻōŜǊǘǎƻƴ {ŎƘƻƻƭΦ Lƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊΣ ƻǳǊ [ƛŦŜ {ƪƛƭƭΩǎ 

SERTs had been assigned to the Life Skills students and our Resource SERTs worked with the levelled 

students in regular program.  With our new co-teaching model, all of the special education resource 

ǘŜŀŎƘŜǊǎ ό{9w¢ǎύ ǿŜǊŜ ƴƻǿ ǊŜŀǎǎƛƎƴŜŘ ǘƻ ǿƻǊƪ ŀǘ ŀ άƎǊŀŘŜ ƭŜǾŜƭέ ς working with the classroom teacher 

in a co-teaching model that worked for them as a team and working with all students in the classroom ς 

students in the Life Skills program, the levelled students plus all the others.  They teach in the classroom, 

are involved with small group work, plan for the students in the LS program and work individually with 

many students. They work in the classroom.  The students in the Life Skills program still get their needs 

met with the specialists they need to see and they are full-fledged members of the classroom.  

My goal was to have the Life Skills/Autism Program students included in regular age-appropriate 

classrooms ς and it has been met.!   I am very happy as I believe that inclusion is the way it should be, if 
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at all possible.  For most students, it was possible.  For the few students who could not be included 

because their behaviour would disturb the learning of others plus it would not be in the best interest for 

their own learning, we have a low enrolment class.  Teachers, students and parents have totally 

accepted the changes and would not want to have it return to the way it was.  Robertson School is an 

inclusive education school. 
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   Students Achieving Success + Serving the Community 

Collected from various sources including school website (www.mun.retsd.mb.ca) 

École Munroe Jr. High is a community school dedicated to the education and growth of all students in an 
environment of academic excellence, respect and peace. To this end, this school has recently adopted 
an innovative way of providing quality education to all of their students, promoting lifelong learners 
among their staff and significantly reducing the reliance upon educational assistants for the support of 
students with special needs.  The school does this by having a teacher intern training program, wherein 
they have students from the faculty of education come to do their practicum in the classrooms, with 
differentiated instruction, outcome-based assessment, curriculum compacting and shared sight based 
management.  Their program is called All Students Achieving Potential (ASAP) and engages each student 
in evaluating their progress, struggles and achievements in each curricular area.  Students are grouped 
within a classroom according to how they are meeting curricular goals and know what they need to do 
to proceed forward within the curriculum.  Groups are taught by a teacher or teacher intern while other 
groups are working independently on their assigned tasks.   

School Composition 
Currently 19 funded students (15 Level II and 4 Level III), up 4 since Sept 30, 2006 
45 students with Adapted Education Plans (AEP) 
21 students with Individual Education Plans (IEP) 
97 students identified as significant social/emotional cases 
22 students with Behaviour Plans 
17 students with 20+ unexcused full days absent (Sept ςMarch) 
25 students open to CGC 
16 cases referred to Divisional Re-entry Consultant 
13 AFM referrals 
23 students accessing mental health services 
31 open CFS cases listed in CIMS 
19 students on Individual Health Care Plans 
 
School Characteristics 
In 2004, ǘƘŜ aŀƴƛǘƻōŀ /ŜƴǘǊŜ ŦƻǊ IŜŀƭǘƘ tƻƭƛŎȅ ǇǳōƭƛǎƘŜŘ ǘƘŜ ǊŜǇƻǊǘΣ ΨHow Do Educational Outcomes 
±ŀǊȅ ǿƛǘƘ {ƻŎƛƻŜŎƻƴƻƳƛŎ {ǘŀǘǳǎΚΩ The findings of this report confirm a clear link between socioeconomic 
ǎǘŀǘǳǎ ŀƴŘ ǘƘŜ ǊŀǘŜ ƻŦ ǎǳŎŎŜǎǎ ƛƴ ǎŎƘƻƻƭǎΦ ά²Ŝ ŀƭƭ ƪƴƻǿ ǘƘŀǘ ŎƘildren of less advantaged families are at 
ƘƛƎƘŜǊ Ǌƛǎƪ ŦƻǊ ǎŎƘƻƻƭ ŦŀƛƭǳǊŜΦόǇΦ нύέ aǳƴǊƻŜΩǎ ŎŀǘŎƘƳŜƴǘ ƛǎ ƛŘŜƴǘƛŦƛŜŘ ƛƴ ǘƘŜ ŀōƻǾŜ ƳŜƴǘƛƻƴŜŘ ǊŜǇƻǊǘ ŀǎ 
ŦŀƭƭƛƴƎ ǿƛǘƘƛƴ ǘƘŜ άaƻǎǘ 5ƛǎŀŘǾŀƴǘŀƎŜŘέ ŎŀǘŜƎƻǊȅ ƛƴ ²ƛƴƴƛǇŜƎΦ ¢ƘŜ ŦƻƭƭƻǿƛƴƎ Řŀǘŀ ǎǳǇǇƻǊǘǎ ǘƘƛǎ 
conclusion: 

École Munroe Junior High 

School 
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Munroe Catchment (2001 Census Data) 
ω орΦт҈ ƻŦ ŦŀƳƛƭƛŜǎ ǎƛƴƎƭŜ-parent 
ω !ǾŜǊŀƎŜ LƴŎƻƳŜ Ґ ϷрлΣслт ό!ǾŜǊŀƎŜ LƴŎƻƳŜ ŦƻǊ /Ŝƴǎǳǎ CŀƳƛƭƛŜǎ w9¢{5 Ґ ϷсоΣрнтύ 
ω aƻǾŜŘ ƛƴ ǇǊŜǾƛƻǳǎ ȅŜŀǊ Ґ моΦнп҈ 
ω aƻǾŜŘ ƛƴ ǇǊŜǾƛƻǳǎ р ȅŜŀǊǎ Ґ офΦоп҈ 
ω aƛƎǊŀƴŎȅ ƻŦ {ǘǳŘŜƴǘǎ ό{ŜǇǘ ол ǘƻ Wune 30) 

¶ 2005/06 28 students enter school - 36 students leave school Total: 64 
¶ 2004/05 32 students enter school - 38 students leave school Total: 70 
¶ 2003/04 28 students enter school - 32 students leave school Total: 60 

ω LƴŎǊŜŀǎŜ ƛƴ ŦǳƴŘŜŘ ǎǘǳŘŜƴǘǎ ό{ŜǇǘ нл03- Sept 2006) 
ω ор҈ ƻŦ ǇƻǇǳƭŀǘƛƻƴ нл ȅǊǎΦҌ ǿƛǘƘƻǳǘ ƘƛƎƘ ǎŎƘƻƻƭ ŘƛǇƭƻƳŀ 
ω рΦс҈ ƻŦ ƭŀōƻǳǊ ŦƻǊŎŜ нр ȅǊǎΦ Ҍ ǳƴŜƳǇƭƻȅŜŘ όƘƛƎƘŜǎǘ ƛƴ ŘƛǾƛǎƛƻƴΣ ǿƘŜǊŜ ǘƘŜ ŀǾŜǊŀƎŜ ƛǎ о҈ύ 
ω упΦс҈ ƻŦ ƘƻǳǎƛƴƎ ōǳƛƭǘ ōŜŦƻǊŜ мфслΤ отΦс҈ ƻŦ ƘƻǳǎƛƴƎ ōǳƛƭǘ ōŜŦƻǊŜ мфпт 
ω но҈ ƻŦ ƘƻǳǎŜƘƻƭŘǎ are rental dwellings 
ω ну҈ ƻŦ ƘƻǳǎŜƘƻƭŘǎ ǊŜƴǘƛƴƎ ŎƻƴǎǳƳŜ ƻǾŜǊ ол҈ ƻŦ ƛƴŎƻƳŜ ƻƴ ǊŜƴǘ 
 
ALL STUDENTS ACHIEVING POTENTIAL (ASAP) at Ecole Munroe Junior High School 
The recent changes to our legislation require that we look at educational reform with a respect for 
tradition, but with a sense of what is possible, and with a need to strengthen the educational options 
that can enhance the learning and lives of all students 
 
Rationale for the ASAP Project 
In September of 2005, Munroe School staff, in collaboration with the River East Transcona School 
Division (RETSD), began a project that involved an alternative service delivery model. The All Students 
Achieving Potential (ASAP) project was started to ensure that appropriate and effective educational 
practices, that meet the learning and behaving needs of all students, occurred in heterogeneous 
groupings in regular classrooms. 
To differentiate instruction is to understand students varying background knowledge, readiness, 
language and preferences in learning.  Differentiated instruction is a practical model that allows 
teachers to maximize the development of students with differing abilities in the same class. 
aǳƴǊƻŜ WǳƴƛƻǊ IƛƎƘ {ŎƘƻƻƭΩǎ !{!t tǊƻƎǊŀƳ ƛƴŎƻǊǇƻǊŀtes the Dixon Differentiated Instructional Model 
including classroom structure, programming, teacher training model as well as addressing the issues 
regarding preparation time, classroom management, academic development, integration of all students 
with out outside support, gifted education and issues regarding teacher.  
 
Goal of the ASAP Project 
The premise of the project is: by providing an effective and instructionally rich environment that also 
incorporates the development of appropriate social skills, the result will be an improvement in the 
academic performance and social behaviours of the students. The project alters the traditional teaching 
ŀƴŘ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘΣ όŀƭƭ ǎǘǳŘŜƴǘǎ ŀǊŜ ǘŀǳƎƘǘ ƛƴ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ŎƭŀǎǎǊƻƻƳǎ ǿƛǘƘƻǳǘ ǎǘǳŘŜƴǘπǎǇŜŎƛŦƛŎ 
paraprofessional support), uses pedagogically sound teaching and learning strategies, (differentiated 
instruction, adaptations and involves community partnerships with The University of Winnipeg, [U of 
W], and has been implemented using the existing funding structure, That is, no additional funding is 
required. 
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How the ASAP Project Works & Evidence of Success 
A school profile identifying the academic characteristics of Munroe students in language arts and math 
was created in each September since 2005 using standardized assessment tools. Based on those results, 
grade level programming was put in place to accelerate student progress to support all students 
achieving their potential. RŜǎǳƭǘǎ ƘŀǾŜ ǎƘƻǿƴ ŀ нπо ȅŜŀǊ ŀǾŜǊŀƎŜ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ 9[! ŀƴŘ aŀǘƘ ǎŎƻǊŜǎΦ  
To support the differentiated teaching model used in this project, Munroe School employs eight teacher 
candidates as Educational Interns ǘƘǊƻǳƎƘ ŀ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ ǘƘŜ ¦ ƻŦ ² ǿƘƻ ŎƻπǘŜŀŎƘ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭ 
staff.  This partnership is being formalized with an agreement between U of W and Munroe School to 
have Munroe school act as a satellite campus for the teacher candidates. 
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                      Learning for Living 

LǘΩǎ ǘƘŜ ƻƭŘ ǎŀȅƛƴƎ Ψȅƻǳ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ ȅƻǳ ƘŀŘ ǳƴǘƛƭ ƛǘΩǎ ƎƻƴŜΦΩ  !ǎ ǿƛǘƘ ǎƻ Ƴŀƴȅ ǘƘƛƴƎǎ ƛƴ ƭƛŦŜΣ 

ǎƻƳŜǘƛƳŜǎ ǿŜ ŘƻƴΩǘ ǎŜŜ ǘƘŜ ŜŦŦŜŎǘǎ ƻǊ ǘƘŜ ŀŎŎƻƳǇƭƛǎƘƳŜƴǘǎ ƛƴ ƻǳǊ ŜŦŦƻǊǘǎ ǘƻ ƪŜŜǇ ƳƻǾƛƴƎ ǘƻǿŀǊŘǎ 

ƛƴŎƭǳǎƛƻƴ ŦƻǊ ƻǳǊ ŎƘƛƭŘǊŜƴ ǳƴǘƛƭ ƛǘΩǎ ƻǾŜǊΦ   !ǎ ŀ ǇŀǊŜƴǘ ƻŦ a beautiful young man with very significant 

ǎǳǇǇƻǊǘ ƴŜŜŘǎΣ L ŘƻƴΩǘ ǘƘƛƴƪ L ǘǊǳƭȅ ŀǇǇǊŜŎƛŀǘŜŘ Ƙƻǿ ǎǳŎŎŜǎǎŦǳƭ ƻǳǊ ŜŦŦƻǊǘǎ ǿŜǊŜΣ ǳƴǘƛƭ ƘŜ ǇŀǎǎŜŘ ŀǿŀȅ ƻƴ 

March 10, 2009.  It was at that time that so many things came to light, not only in how he had been 

supported to have the school experience he had, but more importantly the impact that his presence in 

ŀƭƭ ǘƘƻǎŜ ŎƭŀǎǎǊƻƻƳ ǎŜǘǘƛƴƎǎ ƘŀŘ ƻƴ ǘƘŜ ǊŜǎǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘ ōƻŘȅΧƘƛǎ ŎƭŀǎǎƳŀǘŜǎΣ ǇŜŜǊǎ ŀƴŘ ŦǊƛŜƴŘǎΦ  

At the time of his passing, Shane was in Grade 11 at Macgregor Collegiate Institute (MCI) in, Manitoba.  

This school of 254 students is located in the village of Macgregor, population 921, 124 km west of 

Winnipeg.   Shane had also attended elementary school across the road, and was fortunate that he was 

always supǇƻǊǘŜŘ ǘƻ ǇǊƻƎǊŜǎǎ ǘƻ ŜŀŎƘ ƭŜǾŜƭ ƻŦ ŜŘǳŎŀǘƛƻƴ ǿƛǘƘ ǘƘŜ ŦǊƛŜƴŘǎ ŀƴŘ ǎǘǳŘŜƴǘǎ ǘƘŀǘ ƘŜΩŘ 

connected with so closely in his early years.  As a team (myself, the teachers, the resource staff, and the 

division) had worked hard together from very early on, to find ways to have Shane become part of the 

culture of the school in positive ways.  I created story books that he could take along with him to share 

who he was and things he did with his friends, allowing his story to be told without the need for adult 

intervention.  The school found meaningful roles for him to take on, and made his room (the space that 

was dedicated to him to meet his grooming and feeding needs) a welcoming space that all students 

scrambled to share.  We were successful enough that when he was ƴƛƴŜ ȅŜŀǊǎ ƻƭŘΣ ŀ ŦǊƛŜƴŘ ǿƘƻΩŘ ōŜŜƴ 

ŎƻƳƳƛǘǘŜŘ ǘƻ ƘƛƳ ǎƛƴŎŜ ǘƘŜ ŀƎŜ ƻŦ п Ŧƛƴŀƭƭȅ ŀǎƪŜŘ Ψƛǎ ƛǘ ǿŀǎ ǇƻǎǎƛōƭŜ ǘƘŀǘ {ƘŀƴŜ ƳƛƎƘǘ ƘŀǾŜ ŎŜǊǘŀƛƴ 

ŘƛǎŀōƛƭƛǘƛŜǎΚΩ ²Ƙŀǘ ŀ ōŜŀǳǘƛŦǳƭ ŎƻƳƳŜƴǘ ŀōƻǳǘ ŀ ŎƘƛƭŘ ǿƘƻ ƘŀŘ ŀƭǿŀȅǎ ǳǎŜŘ ŀ ǿƘŜŜƭŎƘŀƛǊΣ ŎƻǳƭŘ ƴƻǘ 

communicate verbally and was tube fed the majority of his life!  The kids were so accustomed to the 

way that Shane did things; they just saw it as part of who he was, not as a disability or a difference. 

As wonderful as the kids and the staff were, in 2004 I learned that there is still a huge need for further 

education in the greater community, when I received an anonymous letter from ŀ ΨŎƻƴŎŜǊƴŜŘ ǇŀǊŜƴǘΩ 

ǿƘƛŎƘ ǿŀǎ ǎŜƴǘ ǘƻ ƳŜ ΨǿƛǘƘ ƴƻ ƘŀǊŘ ŦŜŜƭƛƴƎǎΩΦ  ¢Ƙƛǎ ǇŜǊǎƻƴ ŦŜƭǘ Ƴȅ ǎƻƴΩǎ ŜŘǳŎŀǘƛƻƴ ŜȄǇŜǊƛŜƴŎŜ ǿŀǎ ŀ 

waste of their taxpayersΩ ŘƻƭƭŀǊǎΣ ǘƘŀǘ ƘŜ ǎƘƻǳƭŘ ōŜ ƛƴ ŀ ΨǎǇŜŎƛŀƭǘȅ ǎŎƘƻƻƭΩ ŀƴŘ ǘƘŀǘ ŀ ǇŜǘƛǘƛƻƴ ǿŀǎ ƎƻƛƴƎ 

ǘƻ ōŜ ǎǘŀǊǘŜŘ ǘƻ ƘŀǾŜ ƘƛƳ ǊŜƳƻǾŜŘ ŦǊƻƳ ǘƘŜ ǇǳōƭƛŎ ǎŎƘƻƻƭ ǎȅǎǘŜƳ ΨōŜŎŀǳǎŜ ƘŜ ŘƻŜǎ ƴƻǘ ƳŜŜǘ ǘƘŜ ǎŎƘƻƻƭ 

ŎǊƛǘŜǊƛŀΩΦ   hƴƭȅ ǇŀǊŜƴǘǎ ƻŦ ǎǇŜŎƛŀƭ ƴŜŜŘǎ ŎƘƛƭŘǊŜƴ ŎƻǳƭŘ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ horribly that letter hit me, but 

LΩƳ ŀ ōŜƭƛŜǾŜǊ ƛƴ ǘƘŜ ǎƛƭǾŜǊ ƭƛƴƛƴƎǎ ƻŦ ŜŀŎƘ ŎƭƻǳŘΣ ŀƴŘ ŀƭǘƘƻǳƎƘ L ƪƴƻǿ ǘƘŜ ǿǊƛǘŜǊ ǿƛƭƭ ƴŜǾŜǊ ǳƴŘŜǊǎǘŀƴŘ ƛǘΣ 

ǘƘŀǘ ƭŜǘǘŜǊ Ƙŀǎ ƘŀŘ ƘǳƎŜΣ ǇƻǎƛǘƛǾŜ ŜŦŦŜŎǘǎ ƛƴ ǇǊƻƳƻǘƛƴƎ ƛƴŎƭǳǎƛƻƴ ŀǎ ƛǘΩǎ ǊŜƴŜǿŜŘ ǘƘŜ ŎƻƳƳƛǘƳŜƴǘ ǘƻ 

inclusion of so many people who have read it through the years.   For myself, every time I share it I know 

ƛǘ ŎƻƴŦƛǊƳǎ ǘƘŀǘ ǿŜ ƴŜŜŘ ŀƭƭ ŎƘƛƭŘǊŜƴ ƭŜŀǊƴƛƴƎ ǘƻƎŜǘƘŜǊ ƛƴ ŎƭŀǎǎǊƻƻƳǎ ǎƻ ǘƘŜȅΩƭƭ ƘŀǾŜ ǘƘŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 

Macgregor Collegiate Institute 
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the value of all people instilled in them.  Through that knowledge, maybe the next generation of special 

needs parents will not have stupid letters like that one arrive in their mailboxes. 

¢ƘŜ ǘǊŀƴǎƛǘƛƻƴ ǘƻ ǘƘŜ ƘƛƎƘ ǎŎƘƻƻƭ ŜƳōǊŀŎŜŘ Ƴŀƴȅ ƻŦ ǘƘŜ ǎŀƳŜ ǎŎŜƴŜǎ ǿŜΩŘ ǿƛǘƴŜǎǎŜŘ ŀǘ ǘƘŜ ŜƭŜƳŜƴǘŀǊȅ 

level.  Shane still had a private room, so that his personal care, feeding,  daily physiotherapy and private 

time to focus on his eye-ƎŀȊŜ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǿƻǊƪΣ ƘƻǿŜǾŜǊ ǘƘŀǘ ǊƻƻƳ ǿŀǎ ŘǳōōŜŘ ά5ƛŎƪǎƻƴΩǎ 5Ŝƴέ 

and was always alive with students dropping into say hi, hang out over lunch, or practicing computer 

skills with him.  Although he did have private space for specific needs to be met, 90% of his school day 

was spent in regular classroom settings.   Annual IEP meetings always involved not only members of the 

school team, but the family, FSH and anyone else that was involved with his care that was available to 

attend, and Shane was always in attendance for those meetings.  School programming was decided 

ōŀǎŜŘ ƻƴ ŜǾŜǊȅƻƴŜΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ŀǎ ǘƻ ǿƘŀǘ {ƘŀƴŜ ƳƛƎƘǘ Ƴƻǎǘ ŜƴƧƻȅ ŀƴŘ ōŜƴŜŦƛǘ from.  His classes 

ƛƴŎƭǳŘŜŘ !ǊǘΣ IƻƳŜ 9ŎƻƴƻƳƛŎǎΣ ŀƴŘ .{!tΧōǳǘ ǘƘŜȅ ŀƭǎƻ ƛƴŎƭǳŘŜŘ {ƻŎƛŀƭ {ǘǳŘƛŜǎΣ 9ƴƎƭƛǎƘ ŀƴŘ ƻǘƘŜǊ 

regular curriculum classes, where he participated in the projects, communication and presentations 

involved in each.   The teachers always seemed to find creative ways to ensure both his involvement as 

well as setting up systems that would support his limited communication to show us what he was 

gaining from the classes.   His accuracy on some of the vocabulary testing that he went through in Grade 

мл ǎǘƛƭƭ ŀǎǘƻǳƴŘǎ ƳŜ ǿƛǘƘ ǿƻǊŘǎ ǘƘŀǘ L ǿŀǎƴΩǘ ŜǾŜƴ ǎǳǊŜ ƻŦ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦΗ  ²Ŝ ƴŜǾŜǊ doubted that 

although really, truly knowing what he was learning would be difficult to assess due to his challenges to 

communicate, he was absorbing so much information by being given the opportunity to be there.  

One of the most creative and positive things that I saw over his years there was the way other students 

were enrolled to support him in classroom settings.  From Grade 9 on, older students were teamed up 

with Shane for various classes to be his partner, or work companion for specific classes every cycle.  This 

was such a marvellous ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ {ƘŀƴŜ ǘƻ ōŜ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŀǎ Ƨǳǎǘ ƻƴŜ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΧƴƻǘ ŀ 

special needs student with an EI attached!  It allowed a more natural flow to the classes, but also 

supported the students that worked with him to gain valuable skills and confidence on what their role 

could be in helping another with differing needs.  Many of those students have continued in fields that 

allow them to use what they gained in that experience.  

Another wonderful option that MCI offered students was supporting several through the years to earn 

credits through a student initiated course program.  Many students benefited from that in choosing to 

plan a course around providing respite for children with special needs.  The student would provide 110 

hours of support to Shane, under my guidance and direction to earn the needed credit.  Every one of 

those students ended up being respite providers after the credit was finished, and every one of them 

remained connected to Shane right up until his death.  

Of all the wonder benefits of inclusion that we witnessed over the years, the biggest truly came when 

Shane passed away.  It was unexpected, and shocked the entire student body, but it was at that time I 

truly started realizing ǘƘŜ ŜŦŦŜŎǘ ƘŜΩŘ ƘŀŘ ƻƴ ǎƻ Ƴŀƴȅ ȅƻǳƴƎ ƭƛǾŜǎΦ  ¢ƘŜ Řŀȅ ŀŦǘŜǊ Ƙƛǎ ǇŀǎǎƛƴƎ ǎǘǳŘŜƴǘǎ L 

ŘƛŘƴΩǘΩ ŜǾŜƴ ƪƴƻǿ ǎǘŀǊǘŜŘ ŀ CŀŎŜōƻƻƪ ǇŀƎŜ ƛƴ Ƙƛǎ ƳŜƳƻǊȅΦ  ¢ƘŜ ŎƻƳƳŜƴǘǎ ŀōƻǳǘ ǿƘŀǘ ƘŜΩŘ ŎƻƴǘǊƛōǳǘŜd 

ǘƻ ǘƘŜƛǊ ƭƛǾŜǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ǿŜƴǘ ƻƴ ŀƴŘ ƻƴΣ ŀƴŘ ǎƻ Ƴŀƴȅ ƻŦ ǘƘŜƳ ŦǊƻƳ ǎǘǳŘŜƴǘǎ LΩŘ ƴŜǾŜǊ ŜǾŜƴ ƘŜŀǊŘ 

of.  His funeral was attended by the majority of the student population, and there could not have been 
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more tears shed.  Over 500 people attended the funeral that day, an amazing tribute to an amazing 

young man.  

Through his loss, we continue to try to promote the value of inclusion in his memory.  Last Thursday, at 

ǘƘŜ a/LΩǎ нллф ƎǊŀŘǳŀǘƛƻƴΣ L ǿŀǎ honoured to present the first annual Shane Dickson Memorial Award 

to the graduating student who most represented the philosophy of inclusion through their acceptance 

of others and appreciation of diversity.   It was wonderful to make a difference in the experience of a 

young man who had worked as a peer helper to ƳŀƪŜ ǎǳŎƘ ŀ ŘƛŦŦŜǊŜƴŎŜ ƛƴ Ƴȅ ǎƻƴΩǎ ƭƛŦŜΦ  L ƪƴƻǿ ǘƘŜ 

ƭŜǎǎƻƴǎ ƘŜΩǎ ƭŜŀǊƴŜŘ ǿƛƭƭ ōŜ ǇŀǎǎŜŘ ŀƭƻƴƎ ǘƻ ƻǘƘŜǊǎΣ ŀƴŘ ƛƴ Ƴȅ ƘŜŀǊǘ L ōŜƭƛŜǾŜ ǘƘŀǘ ǿŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ƎƛŦǘ ƻŦ 

having had Shane in our lives.   

   in memory of Shane Dobbin-Turner 
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Located in the Lakeshore School Division, Fisher Branch Collegiate serves a catchment area of the Rural 

Municipality of Fisher including the towns of Hodgson, Fisher Branch, Poplarfield, Chatfield and 

surrounding areas.  The educational community of Fisher Branch Collegiate, in partnership, works to 

foster educational and social opportunities for students to develop as active participants in the ever 

changing global society. 

Fisher Branch Collegiate is a Grade 5 ς 12 School with 160 students and 26 staff members including: 

teachers, an administrator, and a support staff including educational assistants, secretary, and 

librarian, cleaning staff, bus drivers and mechanics.  The school supports both Middle Years and Senior 

Years philosophies and teaches a regular English program with Basic French, Industrial Arts and Home 

Economics options and at the senior level there is a Vocational Agriculture program. Technology is used 

within the classrooms and to offer courses over the internet through the use of WEB CT instruction. 

This has increased the number of options that students have been able to access. Although Fisher 

Branch Collegiate is a semester high school it continues to timetable physical education for the entire 

school year.   

With a fully accessible, new building and landscaping there is an ongoing commitment to better the 

school environment and Shaun. Lindal, Principal at Fisher Branch Collegiate, says the success they've 

had improving their school is thanks to the staff and students.  There are approximately 25 students 

who receive adaptations or assistance on a general basis and 7 students who receive individualized 

funding to support their appropriate educational programming. 

Children with special needs are supported on the basis of their needs/abilities.  As students mature, 

integration into academic classrooms may not be the most appropriate program for them but there is a 

collaborative team including classroom teachers, resource teachers, parents and other support staff 

that works to maximize the inclusion of students with special needs into the school community.  In 

some cases there may be removal for exams, tests, projects when needed.  In other cases, the 

integration/segregation option remains with the student:  With senior students, sometimes the noise 

level of a project/assignment detracts from their ability to concentrate so they will remove themselves, 

to work in a quieter setting   

There are some students, with more severe disabilities, who work on a mainly segregated/life skills 

program but they too are included in some part of the regular school day with their peers whenever 

possible.  For example, Home Economic classes and Physical Education classes are fully integrated. At 

Fisher Branch Collegiate, all students are included in regular activities ς e.g. Morning exercises, lockers, 

Fisher Branch Collegiate 
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physical education, special activities and there is also a group of students from grade 5-10 with various 

needs that work together to complete life skills tasks ς cooking, laundry, dishes etc.  Student special 

projects (e.g. Work in the Greenhouse, artwork, etc.) are made relevant to classroom activities and 

displayed in the hallways. 

In the middle years, the appropriate educational programming for students is planned at meetings with 

parents/teacher/ resource teacher/ clinicians and the work within the classroom use a combination of 

teacher/resource teacher materials.  This continues on into high school with ongoing conversations and 

continued collaboration about how to best serve the student while challenging preconceived notions 

about the need for segregation versus integration.  In some cases the students themselves are able to 

show how, with the right supports, they can take part and enjoy activities that are thought to be 

outside of their realm of ability.  For example, a young man with an aversion to loud noises and bright 

lights was encouraged to peak in on a school dance and found that this he enjoyed this unique 

experience. 

Students at the senior level, who require adaptations/modifications but continue in an academic 

program, work with the resource teacher for the supports they need and are encouraged to do their 

own adaptations/modifications.  For example, they may opt to leave the classroom to do some of their 

work in a quieter setting if they are distracted by the noise level within the regular setting or they may 

do group work with their peers in a smaller setting just off the main classroom. 

Staff in this school wants to know that if students are integrated into their classrooms that it is the 

most appropriate program for the student.  They want to know that they are not just integrating 

students because they have to, but that the student is gaining something, be it social interaction, 

academic knowledge etc, from their inclusion.    The teachers are supported by the resource teacher 

and clinicians with their lesson plans and materials for students who may be modified or adapted in 

their programming.  Student timetables are planned with maximized student integration and then 

changes are made to alter the amount of integration according to how well the student is functioning 

in the classroom and how well the other students and the teacher of the classroom are able to function 

if the student is not doing well.  A collaborative group, including parents, works to adjust the level of 

integration to an acceptable level for all working with and around the student.  All of the teachers 

understand the need for inclusion for social purposes ς to keep all students connected to the classroom 

and other students.  Particularly in a small school where there is only one class of students that stays 

together for their school years it is important for students to be included.  Students with special needs 

are accepted by their peers and come to school with social networks that include friends and relatives 

who accept and support each other. 

There is a pro-active anti-bullying program (HA HA SO strategies) that has begun at the grade 5 level 

and, in addition, all students from grade 5-8 have lessons with the guidance counsellor that are 

reinforced throughout classroom activities and promote appropriate social interactions.  There are also 

individualized and group counselling sessions for students who are experiencing difficulty or who have 

been identified as concerns for other students.  The Virtues Project is also used with the younger 

grades and a new virtue is identified each month and is used to guide all student activities during that 
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time. 

Finally, Fisher Branch Collegiate has always had strong parental advocates who expect nothing less 

than the best program for their children.  They have been supportive of what the school can do and 

what they would like to see for their children.  There is also a strong administrative, counselling and 

resource team that can work as advocates for specific programming. Ultimately these contribute to a 

driving force for the inclusive education that is found at this school.  With their collaborative approach 

to providing appropriate education, as described by Manitoba, Education, Citizenship and Youth, all 

planning team members are accountable to each other for what they say they are going to do to 

support all students at the school.  This approach appears to be working, with many favourable reviews 

from those who are serviced by this school community: the students and their parents. 
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THE CONVENTION ON THE RIGHTS OF PEOPLE WITH DISABILITIES:  

THE STATUS OF ARTICLE 24 ON INCLUSIVE EDUCATION 

 

This year is the 15th anniversary of The Salamanca Statement, adopted by the World Conference on 

Special Needs Education: Access and Quality convened by UNESCO in Salamanca, Spain, June 7-10, 1994.  

To mark the occasion, Inclusion International and Inclusion Europe are developing a Global Report on 

the status of Inclusive Education world-wide to be released at the Global Conference on Inclusive 

Education (October 21- 23, 2009) at the University of Salamanca. 

We are collecting stories and information about both inclusion and exclusion from education - stories 

that reflect ς 

¶ information about good practices in schools, classrooms and  
           communities that we can share; 

¶ information about circumstances where children continue to be   
           excluded from school; and  

¶ the issues and challenges children, parents and teachers face that   
           prevent real inclusion in education.   

 

Community Living Manitoba is working with Inclusion International to provide a snapshot of how 

inclusive education is progressing in Manitoba.  We are working with many different stakeholder groups 

to gather information on the challenges and successes that have been seen since the amendment to the 

Public Education Act came into being in 2005. 

We appreciate your help in providing your perspectives to us for this purpose and assure you that any 

information that would serve to identify you will remain confidential. 

 

Thank you for your contribution! 

Sincerely, 

 

Anne Kresta 

Inclusive Education Consultant 

Community Living Manitoba 

 

Email: akresta@mts.net or 

Mail to: #6-120 Maryland Street, Winnipeg R3G 1L2 
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  extended family 
 

 

 

Survey of Inclusive Education in Manitoba 

Spring 2009 

(In preparation for Inclusion International Conference October 2009) 

 

Family Profile: 

Relationship to person with disability: 

 mother  

 father  

 grandmother  

 sibling  

 other 
 

Education:   

 incomplete secondary;  

 completed secondary 

 advanced 
 

Employment:   

 unemployed;  

 informal employment 

 self-employed;  

 employed 

 retired 
 

Family status:   

 sole parent family; 

  two parent family;  
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Student Profile: 

Grade/age 

 Primary school aged (grades nursery to 6/age 4 to 12y) 

 Middle school aged (grades 7 to 9/age 12 to 14 y) 

 High school aged (grades 9 to 12/ age 14 to 21 y) 

 

Disability (check off as many as apply) 

 Intellectual disability 

 Fetal alcohol spectrum disorder 

 Autism spectrum disorder (autism, PDD-NOS, Asperger Syndrome etc) 

 Pervasive Development Disorder 

 Physical or sensory disability 

 Other (please specify): 
 

How is education provided for your child or youth with a disability? 

 Neighbourhood school with peers at least 50% of school day 

 Neighbourhood school in a segregated program greater than 50% of school day 

 Designated school in your school division integrated with same age peers at least 50% of 
school day 

 Designated school in your school division in a segregated program greater than 50% of school 
day 

 Outside of home school division (please explain reasons): 

 Home schooled 

 Private school 

 Other (please explain): 
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ü Guiding Question #1:  What are the big challenges and opportunities in education faced by 
your family member with a disability? 

 
 Lack of knowledgeable school support 

 Classroom Teacher 

 Teaching assistant 

 Resource Teacher 

 School principal 

 School Division Student Services Administrator 
 
Lack of knowledge about what supports may be available within the school system for 
appropriate education (please check off areas where there are difficulties) 

 Communication between school and home 

 Understanding or interpretation of MECY Amendment to the Public Education Act by 
school, school division 

 Understanding school division policies regarding special education 

 Qualification for supports 

 Provision of supports (eg lack of availability of clinicians, long waiting lists etc) 

 Other (please specify): 
 
Lack of appropriate supports for child with disability.   

 Child qualifies for additional supports but does not have an IEP 

 IEP team does not include parents/caregivers, student and other clinical support (either 
in person or via submitted reports) 

 IEP does not cover priory areas as deemed by IEP team (including parents/caregivers 
and in school personnel) 

 IEP is not reviewed and updated at least annually 

 Transition plan into school is not followed 

 Transition to adulthood and school leaving not created in a timely manner (age 14y or 
older) 

 Other (please specify): 
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What are the most promising possibilities for progress? 

 Good working relationship with school personnel 

 Collaborative efforts for creation of IEP 

 School culture is inclusive 

 Teachers are prepared for inclusion of students with disabilities 

 Resource staff are pro-inclusion and plan programming to maximize student 
participation in regular classrooms 

 Student peers are pro-inclusion 

 School division has policies in place to promote inclusive education 

 Other parents see the value of including students with disabilities within the school 
community 

 Other (please specify): 
 

ü Guiding Question #2: How does the education of your family member with a disability affect 
his/her life? 
What opportunities do you feel exist for education and employment for your child with a 
disability? 

Are you aware of the Bridging to Adulthood: A Protocol for Transitioning Students with 
Exceptional Needs from School to Community document? 

  Yes 

  No 
 

Is your son or daughter actively involved in planning what they will be doing after they have 
completed their formal education (eg high school)? 

  Yes 

  No 
Is your son or daughter able to communicate their wants and needs? 

  Yes 

  No 
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LŦ ȅƻǳǊ ŎƘƛƭŘ Ƙŀǎ ŀƴ ƛƴǘŜƭƭŜŎǘǳŀƭ ŘƛǎŀōƛƭƛǘȅΣ ŀǊŜ ȅƻǳ ŀǿŀǊŜ ƻŦ ǘƘŜ ±ǳƭƴŜǊŀōƭŜ tŜǊǎƻƴΩǎ !ŎǘΚ 

  Yes 

  No 
 

Does your child have a support network to help them make informed decisions? 

  Yes 

  No 
 

Does your child have a social network that includes non-disabled peers from school? 

  Yes 

  No 
 

Are you aware of community supports for your child after they graduate from high school? 

  Yes 

  No 
 

Any other comments? 

 

ü Guiding Question #3: How does the education of your family member with a disability affect 
you or your family life? 
Does your child have a support network that includes family, friends and neighbours? 

  Yes 

  No 
 

Do you feel supported by someone or a group of people within the education system as you 
work towards a more inclusion, appropriate education for your child? 

  Yes 

  No 
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If not, do you have access to an advocate (for example, through the Manitoba Parent Council 
Advocacy Project) who can help you in your efforts? 

  Yes 

  No 
 

Are you an active member of your ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ǇƭŀƴƴƛƴƎ ǘŜŀƳ ŀǘ ǎŎƘƻƻƭΚ 

 Yes 

  No 
 

Do you have any additional comments about the effect that the education of your child with a 
disability has upon your family? 

 

ü Guiding Question #4: What recommendations do you have about education that would make 
things better for your child with a disability and for you and your family?  
What has been most helpful in advocating for inclusive education of your son or daughter with a 
disability? 

 

What recommendations do you have to make inclusive education better in your community? 

 

What do you think needs to change in the education system to improve inclusive education? 

 


